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Abstract
Underachievement in boys’ reading attainment remains a concern in schools in England,
despite numerous interventions. Many factors have been considered as influencing boys’
reading activity and subsequent academic achievement. These factors have included
motivation. Recent motivational research has focused on goal orientations. This essay
examines the evidence regarding boys’ goal orientations and considers their impact on
reading achievement. Mastery goals are considered beneficial to the reading process.
Performance goals are debated as adaptive or maladaptive. A multi-goal theory is considered
with the resulting argument that performance goals are detrimental for reading development.
The essay argues that boys are more performance-orientated than girls. The development of
performance related goals is examined and found to initiate from an early stage, even preschool. A conclusion is reached that goal orientations do impact significantly on boys’
reading achievement with an acknowledgement of an important impact from environmental
factors. A joint influence of personal and contextual goals is the resulting conclusion.
Alternative factors impacting on reading achievement are considered. These include peers,
home environment, and attitudes to reading. The implications for Educational Psychologists
are outlined.
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What Impact do Boys’ Goal Orientations have on their
Reading Achievement?
“I only read because I have to.”
Being literate, particularly being able to read is a key determinant of school achievement
and later economic success. Recently the Government emphasised, “Learning to read is the
first and most important activity any child undertakes at school. Having this basic foundation
unlocks all the other benefits of education.” (Department for Education, DfE, 2010, p.43).
Reading is a set of complex processes which need to be acquired and practised in order to
achieve an adaptable skill. In reading, boys are consistently outperformed by girls, as
measured by National Literacy comprehension tests in England at age eleven (Department for
Children, Schools, and Families, DCSF, 2007). To address this imbalance and improve
reading generally, numerous interventions and teaching approaches have been implemented
at school level. These have included; National Literacy Strategy (1998); Every Child a
Reader (2005); and an emphasis on synthetic phonics following the Rose review in 2006.
However, the concern regarding boys’ reading remains. To date, school reading models have
focused on the technical skills of reading and on formal teaching methods. This approach
neglects any motivational factors associated with reading. Parents and teachers certainly have
concerns regarding the frequency of boys’ reading. This becomes a more salient concern if
we consider that studies have shown that increased reading activity leads to academic
achievement (Baker & Wigfield, 1999). However, to enhance boys’ reading competence, we
need to investigate not only boys’ apparent lack of motivation to read but, perhaps more
importantly, the goals they set themselves for reading.
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Goal orientations are, “A pattern of beliefs about goals related to achievement in school.”
(Woolfolk, 2008, p.449). Goal orientation theory has focused mostly on two main
orientations. Ames (1992) labelled these mastery and performance goals. Despite some
divergence in literature in the use of these labels (Brophy, 1998) the essay follows this
terminology. Mastery goals are concerned with; a focus on the task; acquiring new
information; and having confidence in the ability to do so. Performance goals are concerned
with obtaining high performance and outperforming others. A social constructivist approach
(Vygotsky, 1978) is assumed as the essay argues for the active participation of pupils as
learners with a goal orientation construct and an interactional impact of factors affecting
motivation.
This essay claims that boys primarily adopt performance goals enhanced by classroom
performance goal contexts and resulting in less effective learning of reading skills. The essay
examines the fairly extensive academic literature which exists on types of goal orientation
(e.g., Dweck, 2000) and their adaptive or maladaptive impact on achievement (e.g., Midgley,
Kaplan & Middleton, 2001). Evidence regarding gender differences in achievement goals is
critiqued. This essay also debates the relative impact of performance-avoid and
performance-approach goals (Harackiewicz, Barron, Pintrich, Elliot & Thrash, 2002). It is
argued that although pre-school boys have established goal orientations (Lever-Chain, 2008),
environmental factors also impact to some extent. Of the many potential factors that may
influence boys’ reading achievements, the essay considers; peer influence; home
environment; and attitudes to reading. It concludes that goal orientations need to be
considered as a key factor if we are to adapt boys’ motivation to acquire and develop the
skills of reading.
The essay has five main sections. In section one, mastery and performance goals are
discussed. In section two, gender differences are examined in relation to their goal
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orientation. The development of goal orientation and impact of environmental factors are
outlined in section three. Section four considers other factors that may impact on reading
achievement. In the final section, implications for the practice of Educational Psychologists
are suggested.
Mastery and Performance Goals
“I’m no good at reading; I’m only level three.”
Most studies find a positive relationship between mastery goal orientation and
achievement (e.g., Urdan, 1997). To support this, Lepola (2004) found an association with
high mastery orientation and phonemic awareness progression. However this study was
based on low achieving children and so generalisation cannot be assumed for all pupils. In
contrast, from a meta-analysis of studies, Kaplan and Maehr (2007) found only a weak
relationship between achievement goals and academic success. A limitation of previous
research was a difference in the definition of mastery orientation. Some studies had a limited
definition omitting a challenge element, crucial for mastery. Also self report questionnaires
were often used to measure motivation, using Likert scales. These could have been
completed over-optimistically by young children and sometimes with perceived socially
acceptable responses.
Dweck’s (1986) early goal theory illustrates why mastery orientation would lead to
reading success. According to Dweck, incremental theorists believe their ability is malleable
and through embracing challenge, new skills can be developed and ability enhanced. This
leads to a mastery orientation. Clearly challenge is embedded in reading acquisition as new
phonemes or words are presented to the developing reader daily through readily available
texts and literacy-rich environments. Mastery orientation allows the pupil to develop
competence in reading with a persistent approach. More controversy has surrounded
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performance goal orientation. As this essay argues that the adoption of performance goals is
a key cause of boys’ reading difficulties, this is now investigated further.
From Dweck’s (1986) theory, entity focused children with performance orientated goals
will be reluctant to put effort in and avoid challenge. These pupils have low persistence
following failure. This relates to some boys’ experiences with reading. In class independent
reading sessions boys often select easy books with little challenge. When reading aloud, boys
give up easily when meeting unfamiliar words. Indeed, Grant and Dweck (2003) found
performance goals impaired motivation when pupils met setbacks. In contrast, Elliot,
Macgregor and Gable (1999) claimed performance goals were adaptively linked to increased
effort. A positive relationship between performance goals and self regulatory strategy use
has also been found (Muryama & Elliot, 2009; Wolters, Yu & Pintrich, 1996). However
Muryama and Elliot’s study involved Japanese students. Arguably they originate from a
culture that is already more self reflecting and self regulatory than Western culture. The
study by Wolters et al. can also be criticised for using over learned tasks as a performance
measure, with no challenge to students. It seems probable that performance goals do lead to
increased effort as pupils try to be the “best” in class but the learning may be more
superficial. In support of this, Midgley et al. (2001) acknowledged that students were trying
in their study, but using strategies not suitable for deeper understanding. Muryama and Elliot
only showed improvements in achievement in multiple choice exams, requiring superficial
memorisation and rote learning skills. These strategies are not applicable to the complex
process of reading which involves deeper processing such as phonemic blending and use of
multiple cues to check understanding.
Harackiewicz et al. (2002) emphasised the need for a multi-goal theory as they believed
that the studies finding performance goals maladaptive were based on performance-avoid
goals rather than more adaptive performance-approach goals. The former focus on the
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possibility of failure whereas performance-approach goals focus on the possibility of
achieving success. Kaplan and Middleton (2002) agreed that performance-approach goals
may be adaptive for some areas of learning but not for long term learning or retention. For
reading, pupils with performance-approach orientation will try to demonstrate ability. This
may be through simply scanning books in order to finish and move up to the next reading
level. This reading approach will not develop or embed the complex skills needed.
Additionally, when faced with a perceived risk of failure, performance-approach goals (trying
to be the best) could change easily to performance-avoid (avoiding looking silly).
This distinction between avoidance and approach has also been applied to mastery goals
(Kaplan & Maehr, 2007). Mastery-approach goals are concerned with mastering the task
whereas mastery-avoid goals are concerned with avoiding misunderstanding. However,
either mastery orientated goal will allow the pupil to focus on reading as a skill-based process
rather than as a comparative task with an end result. This essay argues that boys are more
likely to adopt the maladaptive performance orientated goals than girls.
Gender Differences in Goal Orientation
“Reading is for girls.”
Relatively little empirical evidence exists on differences in gender goal orientation,
however it can be argued that for reading, boys are more performance orientated than girls.
Lepola (2004) found boys showed lower task orientation than girls for word recognition and
reading comprehension. Kenney-Bensen, Pomerantz, Ryan, and Patrick (2006) also argued
that girls were more mastery and less performance orientated than boys. This allowed girls to
adopt better learning strategies. It should be noted however that this was based on
mathematics performance rather than reading.
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In contrast, Dweck and Leggett (1988) claimed that girls were more likely to hold an
entity theory of intelligence and were therefore more likely to seek out tasks they would
definitely do well at, adopting performance goals. However their research was experimental
and only included high achieving females. Dweck’s explanation for the gender differences
was that society held stereotypes of females as less competent than males. She also
emphasised society’s prohibition against females as high achievers. This view may be outof-date. It can be argued that today females are perceived in a very different way by society,
where high achieving women are often celebrated. Further supporting this notion, reading is
seen as a typically female activity (Kenney-Bensen et al., 2006).
Stereotypically boys are more competitive than girls. This is supported by Anderman and
Midgley (as cited in Midgley et al., 2001) who found that boys were more concerned with
how clever they were relative to each other than their academic progress. Schools seem to
encourage this competitiveness in boys’ reading with sponsored reading initiatives. Reading
schemes also centre on performance outcome (as you move up levels) rather than content
learning. Dweck (2000) stated that boys were more mastery orientated because they behaved
less well and consequently teachers placed more emphasis on boys’ effort. An alternative
explanation is that schools encourage competition as a way to engage boys who behave less
well and are less attentive. The issue is that these strategies used by school are impacting on,
and enhancing, a goal orientation construct that boys have already adopted for themselves,
potentially at an early age. Developmental and environmental factors are now considered.
Developmental and Environmental Influences
“I can’t read; only school books.”
Before boys even go to school they may have developed a belief about their ability to
achieve, potentially impacting on their subsequent academic achievement. In support of this
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assumption, Smiley and Dweck (1994) have shown a relationship between task- competence
beliefs and achievement when pre-schoolers attempted to complete challenging jigsaw
puzzles. Further supporting young boys’ performance goal orientations, Lever-Chain (2008)
claimed boys’ experiences of reading in the first year of school were that it was “a matter of
proficiency” (p.89). Boys already viewed reading as a measurable competence by which
their ability would be compared with others. Although the results showed scores on a reading
attitude scale were biased towards the positive, Lever-Chain argued that qualitatively the
negative attitudes were more explicit and strongly related to the belief that reading is a
compulsory non-enjoyable school process.
Some studies have revealed that older students showed more performance-related goals
when they transferred to secondary school (Midgley & Edelin, 1998). One reason for this
may be pupils’ self theories of ability. Nicholls (1984) suggested that by age eleven pupils
saw ability as fixed and so were less likely to have mastery goals. As reading is taught much
less as a discrete process in secondary schools, skill acquisition may be less important than
which set they are in for English. Boys’ goals may become more performance related as they
are ranked by ability and low-achievement made more obvious. Indeed, Lepola (2004) found
the motivation of boys with low reading ability decreased as they achieved less. Performance
goal orientated pupils seem more likely to be negatively affected when faced with difficulties.
Ames and Archer (1988) argued that the environment impacts significantly on
achievement orientations. In support of this, Midgley and Edelin (1998) found personal
performance-approach goals were related to performance goal contexts as measured by selfreports. However in contrast, Muryama and Elliot (2009) claimed from classroom analyses
that performance-approach structure in classrooms was not related to personal goal
orientation. The differences may have been due to methodological variations. Muryama and
Elliot noted that any results showing a relationship between personal goal constructs and the
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goal orientation of the learning environment cannot be interpreted as a causal relationship,
only as an association. Boys’ performance orientations may influence teacher expectations
and consequent teaching strategies or vice versa. A joint influence of personal and contextual
goals on reading success seems likely.
For a mastery orientation, there is certainly a need to decrease the competitive and normreferenced classroom factors impacting on the quality of boys’ motivation to read. It could
be argued there is moral justification in teaching more of an acceptance and celebration of
individual differences and reducing the amount of comparative activities in schools. This is
probably not a local or an easy option. The current ethos of the U.K education system is one
of testing, comparison and focus on ability. This looks likely to increase following the recent
Government white paper (DfE, 2010) which emphasises scrupulous testing. Even if feasible,
Muryama and Elliot (2009) claimed it may not be enough to decrease the emphasis on social
comparison. It may also be necessary to also encourage mastery goals for reading. This
could be achieved through enhancing the perceived value of reading. Furthermore, teachers’
rewards need to be linked to goals for improvement, not performance. If boys adopted a
more mastery approach, they are more likely to receive critical feedback from teachers
positively. They may then accept challenge and ultimately achieve more reading success with
enjoyment. Boys’ reading is determined to some extent by what’s happening in the
classroom but also by which goal orientation they have adopted. This essay believes that
although goal orientation is a crucial factor for boys’ reading success, other factors may have
some impact. The essay now moves to discuss a few of these factors.
Other Factors Influencing Boys’ Reading achievement
Peers’ Influence
“My friends don’t think it’s cool to read.”
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As learning is a socially constructed process (Vygotsky, 1978), it appears obvious that
peers will influence academic achievement. The research indicated a more tentative
relationship. Henry and Rickman (1997) found that the ability level of peers had a direct
effect on pre-schoolers’ early language and reading skills. Additionally, Urdan (1997) found
that if adolescents had positive peer relationships then academic achievement increased.
However, it is possible that the presence of high ability peers meant there was less disruptive
behaviour, therefore more learning opportunities. Veronneau, Vitaro, Brendgen, Dishion and
Tremblay (2010) proposed a transactional model whereby peer experiences and achievement
are mutually influential over time. Conversely in their study they only found peer rejection
associated with achievement. There was not a significant association between peer
acceptance and academic achievement. In a review of the research, Veronneau and Vitaro
(2007) concluded that results from studies were inconclusive mostly due to methodological
limitations. The research also relied on an assumption that peer acceptance remained stable
over time.
It seems more likely that peers influence reading achievement through a mediating factor,
such as goal orientation. Interactions with peers may lead to a specific goal adoption: By cooperating with others in activities such as guided reading, a mastery orientation is adopted
and pupils will learn reading skills. As girls are more mastery orientated, it is likely that they
gain more from their peers in this way. Also girls tend to use their peer group for support
more than boys (Veronneau et al., 2010) and so are more likely to be influenced by them.
Alternatively, pupils may adopt goals for social reasons. If boys adopt a performance goal
orientation, they may read a certain number of books to seek approval from their peers. On
the contrary, they may avoid reading so they don’t look silly in front of friends. In this way,
a norm of low achievement could be encouraged by peers. Wentzel (1999) argued for social
goals which can either hinder learning through avoiding the “swot” label. On the other hand,
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they can support learning through socialising with academically supportive peers. Although
argued as a separate goal, this pursuit of peer group acceptance seems directly linked to
performance goal orientation as the resulting consequence of social goals impacts on
achievement. An alternative factor to consider is the home environment as this also involves
significant others: parents.
Home Influences
“My mum doesn’t read to me at home.”
In Western society, children are already familiar with books and reading before they start
school. It is reasonable to assume that this environment would impact on pupils’ literacy
success. Some research supports this. Burgess, Hecht and Lonigan, (as cited in Van
Steensel, 2006), found that active involvement in literacy-related activities (including
television watching) at home led to higher literacy scores. The recent study by Van Steensel
(2006) showed that literacy scores in vocabulary knowledge and reading comprehension were
related to the home literacy environment. However, there was no relation to spelling or word
decoding. Van Steensel concluded that these were skills that needed to be formally taught at
school. Additionally, children’s literacy achievements may be impacted on by the process of
modelling by parents. Evidence to support this was provided by Myrberg and Rosen (2007)
who found a direct effect of parents’ educational level on children’s reading attainments. If
parents model high reading frequency, assumed by a high education level, then children may
copy this behaviour. There were many limitations of studies examining the relationship
between the home literacy environment and literacy skills. One limitation of the qualitative
research was that it only included small samples and so could not be generalized. Also
previous quantitative research focused on a narrow conceptualisation of literacy activity,
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usually having included only shared reading. Furthermore these studies relied on self-reports
from parents. Social acceptability may have biased these responses.
This essay argues that parents’ attitudes may influence reading through impacting on their
children’s goal orientations. It is suggested that parents assume reading to be a
predominantly female activity and so closely monitor girls’ reading progress (Kenney-Bensen
et al., 2006). Girls then believe that reading ability can be increased through hard work and
practice, encouraging a mastery approach. In contrast, if parents assume boys are more
competitive, they may encourage social comparisons; celebrating moving up the levels of the
reading scheme. This superficial approach to the reading process would negatively impact on
boys’ attitudes to reading.
Attitudes as Influences
“I hate reading, it’s boring.”
Many studies have identified a relationship between reading ability and attitude to reading
(e.g., Logan & Johnston, 2009). In most research girls have been found to have a more
positive attitude to reading than boys at all ages (Sainsbury & Schagen, 2004). A possible
explanation for this is that girls read more enthusiastically than boys (Twist, Gnaldi, Schagen
& Morrison, 2004). Boys’ underachievement in reading activities may result from a lower
frequency of reading and a more negative attitude. Certainly reading involves an emotional
commitment for the reader. Feedback is immediate and constant. Over time a poorer reader
may find this a frustrating process resulting in a cyclical process of a more negative attitude
and less success in reading ability. This is supported by Twist et al. (2004) who reviewed
large scale studies of reading attitude and ability. They found the relationship between the
two variables grew stronger over time.
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Although the argument for attitude impacting on reading ability appears robust, there are
some weaknesses. Logan and Johnston (2009) found the relationship between reading
frequency and reading ability was statistically stronger than between reading attitude and
ability. Also the larger scale studies can be criticised as the direction of causality is not
always apparent: It could be achievement that impacts on attitude. Additionally with the use
of pupil self-report questionnaires, lower ability pupils may not fully comprehend all items.
For all studies there is a variance in the definition of attitude to reading. In some studies
(e.g., Logan &Johnston) attitude involved engagement with reading. In other studies (e.g.,
Guthrie & Wigfield (as cited in Sainsbury & Schagen, 2004), attitude was seen as part of a
broader concept of motivation.
If boys’ attitudes to reading were positive and boys read more frequently, goal orientation
theory would still emphasise the need for boys to have a mastery purpose for their reading.
This would lead to higher level skill acquisition and better academic success. In contrast,
even if reading frequency was high, a performance goal orientation may mean boys’ attitudes
to reading are more negative following failure or difficulties. Goal orientation must be
considered by all involved with a pupil’s educational progress.

Implications for Educational Psychologists
Educational Psychologists may be involved at an individual, school or community level.
The profession is, “currently undergoing a period of rapid change and uncertainty” (Gersch,
2009, p.9). Therefore, Educational Psychologists must be open to involvement at all levels
regarding the quality of boys’ motivation for reading. An awareness of an individual pupil’s
goal orientation will add to the “whole picture” created in an attempt to understand learning
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or behavioural difficulties. Assessment with this in mind may affect the suggested
interventions.
Secondary schools in particular may not identify motivation as the source of difficulties as
often the consequence of a frustrated reader is behaviour difficulties. Schools may
mistakenly confuse maladaptive goal orientations with behaviour difficulties or a lack of
motivation. If schools require advice regarding the motivation of a specified group of pupils,
an Educational Psychologist may present the possibility of a predominantly performance goal
environment that can be adapted.
From the perspective of a wider context, the focus has been on inclusion. Performance
goals encourage social comparison, potentially impacting negatively on an inclusion ethos.
In an advisory role, Educational Psychologists can actively promote mastery goals to be
included in policy amendments.
Further research into goal orientation theory and its impact on achievement is needed.
This may focus on the strengths of personal and contextual goal influences and the potential
adaptive nature of performance-approach goals. Additionally, there is need for further
research regarding gender differences in goal orientation and how these may affect
achievement in different subjects.
Conclusion
This essay has argued that goal orientation impacts significantly on boys’ reading
achievement. Boys as active learners bring a motivational purpose for developing reading
skills to their learning context. This essay has argued using supportive evidence that this is
primarily a performance-orientated set of goals. Research suggested that these are
maladaptive for reading success as they serve as a comparative tool for acquiring superficial
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skills. In contrast, a mastery orientation would allow boys to acquire new high level
processing skills and have confidence to take on more difficult challenges. An assumption
has been made that reading success goes beyond decoding words and involves deeper
cognitive processes and longer term learning. It has also been assumed that, although
developed early in life, goal constructs are malleable and can be changed through adaption of
the learning environment. Research has shown that both personal and contextual goal
orientations interact resulting in learning achievements. From this perspective the school
curriculum needs to take account of boys’ motivational factors for reading. This is not just
regarding the possible lack of motivation to read but also the quality of motivation to read.
There are many social, environmental, cognitive and behavioural factors that impact on
boys’ reading achievements. For the purposes of this essay, only a few have been examined.
Peers may have an indirect effect, influencing a pupil’s goal orientations. Additionally
parents and the home environment play a role through shared experiences and modelling.
Evidence has shown an association between boys’ attitudes in reading and their reading
ability but the direction of causation is unclear. The goal purpose of boys’ reading must be
considered if boys are to achieve more; subsequently become more literate; and ultimately
achieve academic and later economic success. (3995)

15

Impact of Boys’ Goal Orientations on Reading

References
Ames, C. (1992). Classrooms: Goal structures and student motivation. Journal of
Educational Psychology, 84, 261-271. doi: 10.1037/0022-0663.84.3.261
Ames, C. & Archer, J. (1988). Achievement goals in the classroom: Students’ learning
strategies and motivation processes. Journal of Educational Psychology, 80, 260-267.
doi: 10.1037/0022-0663.80.3.260
Baker, L., & Wigfield, A. (1999).Dimensions of children’s motivation for reading and their
relations to reading activity and reading achievement. Reading Research Quarterly,
34, 452-476.
Brophy, J. (1998). Motivating students to learn. Boston, United States of America: McGraw
Hill.
Department for Children, Schools and Families (DCSF) (2007). National Curriculum
Assessments at Key Stage 2 in England (Provisional). National Statistics First
Release. Retrieved 26 November 2010 from
http://www.dfes.gov.uk/rsgateway/DB/SFR/s000737/SFR24-2007
Department for Education (2010). The Importance of Teaching. London.DfE. Retrieved 2
December 2010 from http://publications.education.gov.uk/eOrderingDownload/CM7980.pdf
Department for Education and Employment (1998). The National Literacy Strategy:
Framework for Teaching. London: DfEE.
Dweck, C.S. (1986). Motivational processes affecting learning. American Psychologist, 41,
1040-1048.doi:10.1037/0003-066X.41.10.1040

16

Impact of Boys’ Goal Orientations on Reading

Dweck, C.S. (2000). Self Theories. Their Role in Motivation, Personality, and Development.
Philadelphia, United States of America: Psychology Press.
Dweck, C.S., & Leggett, E.L. (1988). A social-cognitive approach to motivation and
personality. Psychological Review, 95, 256-273. doi: 10.1037/0033-295X.95.2.256
Elliot, A. J., McGregor, H. A., Gable, S. (1999). Achievement goals, study strategies, and
exam performance: A mediational analysis Journal of Educational Psychology,91,
549-563. doi: 10.1037//0022-0663.91.3.549
Every Child A Chance Trust (2005). Every Child A Reader (ECAR). Retrieved 26 November
2010 from http://www.everychildachancetrust.org/ecar
Gersch, I. (2009) A positive future for Educational Psychology – if the profession gets it
right. Educational Psychology in Practice, 25, 9-19. doi:
10.1080/02667360802697555
Grant, H., & Dweck, C.S. (2003). Clarifying achievement goals and their impact. Journal of
Personality and Social Psychology, 85, 541-553. doi: 10.1037/0022-3514.85.3.541
Harackiewicz, J.M., Baron, K.E., Pintrich, P.R., Elliot, A.J., & Thrash, T.M. (2002). Revision
of achievement goal theory: necessary and illuminating. Journal of Educational
Psychology, 94, 638-645. doi: 10.1037//0022-0663.94.3.638
Henry, G.T., & Rickman, D.K. (2007). Do peers influence children’s skill development in
preschool? Economics of Education Review, 26, 100-112. doi:
10.1016/j.econedurev.2005.09.006

17

Impact of Boys’ Goal Orientations on Reading

Kaplan, A., & Middleton, M.J. (2002). Should childhood be a journey or a race? Response to
Harackiewicz et al. (2002). Journal of Educational Psychology, 94, 646-648. doi:
10.1037//0022-0663.94.3.646
Kaplan, A. & Maehr, M.L. (2007). The Contributions and Prospects of Goal orientation
Theory. Educational Psychology Review, 19, 141-184. doi: 10.1007/s10648-0069012-5
Kenney-Benson, G.A., Pomerantz, E.M., Ryan, A.M., & Patrick, H. (2006). Sex differences
in Math performance: The role of children’s approach to schoolwork. Developmental
Psychology, 42, 11-26. doi: 10/1037/0012-1649.42.1.11
Lepola, J. (2004). The role of gender and reading competence in the development of
motivational orientations from kindergarten to grade 1. Early Education &
Development, 2, 215-240. doi: 10.1207/s15566935eed1502_5
Lever-Chain, J. (2008). Turning boys off? Listening to what five-year-olds say about reading.
Literacy, 42, 83-91. doi: 10.1111/j.1741-4369.2008.00488.x
Logan, S. & Johnston, R. (2009). Gender differences in reading ability and attitudes:
examining where these differences lie. Journal of Research in Reading, 32, 199-214.
doi: 10. 1111/j. 1467-9817 .2008.01389.x
Midgley, C., Kaplan, A., & Middleton, M. (2001). Performance-approach goals: Good for
what, for whom, under what circumstances, and at what cost? Journal of Educational
Psychology, 93, 77-86.doi: 10.1037//0022-0663.93.1.77
Midgley, C., & Edelin, K. C. (1998). Middle school reform and early adolescent well-being:
The good news and the bad, Educational Psychologist, 33, 195 - 106. doi:
10.1207/s15326985ep3304_4

18

Impact of Boys’ Goal Orientations on Reading

Muryama, K., & Elliot, A.J. (2009). The joint influence of personal achievement goals and
classroom goal structures on achievement-relevant outcomes. Journal of Educational
Psychology, 101, 432-447. doi: 10.1037/a0014221
Myrberg, E., Rosen, M. (2009). Direct and indirect effects of parents’ education on reading
achievement among 3rd graders in Sweden. British Journal of Educational
Psychology, 79, 695-711.
Nicholls, J. G. (1984). Achievement motivation: Conceptions of ability, subjective
experience, task choice and performance. Psychological Review, 91, 328-346.doi:
10.1037/0033-295X.91.3.328
Rose, J. (2006). Independent Review of the Teaching of Early Reading: Final Report.
Nottingham. Department for Education and Skills.
Sainsbury, M. & Schagen, I. (2004). Attitudes to reading at ages nine and eleven. Journal of
Research in Reading, 4, 373-386. doi: 10.1111/j.1467-9817.2004.00240.x
Smiley, P.A., & Dweck, C.S. (1994). Individual differences in achievement goals among
young children. Child Development, 65, 1723-1743
Twist. L., Gnaldi, M., Schagen, I., & Morrison, J. (2004). Good readers but at a cost?
Attitudes to reading in England. Journal of Research in Reading, 4, 387-400. doi:
10.1111/j.1467-9817.2004.00241.x
Urdan, T.C. (1997). Examining the relations among early adolescent students’ goals and
friends’ orientation toward effort and achievement in school. Contemporary
Educational Psychology, 22, 165-191.doi: 10.1006/ceps.1997.0930

19

Impact of Boys’ Goal Orientations on Reading

Van Steensel, R. (2006). Relations between Socio-Cultural Factors, the Home Environment
and Children’s Literacy Development in the First Years of Primary Education.
Journal of Research in Reading, 29, 367-382. doi:10.1111/j.1467-9817.2006.00301.x
Veronneau, M.-H., & Vitaro, F. (2007). Social experiences with peers and high school
graduation: A review of theoretical and empirical research. Educational Psychology,
27, 419-445. doi: 10.1080/01443410601104320
Veronneau, M-H., Vitaro, F., Brendgen, M., Dishion, T.J., & Thrash, R.E. (2010).
Transactional analysis of the reciprocal links between peer experiences and academic
achievement from middle childhood to early adolescence. Developmental Psychology,
46, 773-790. doi: 10.1037/a0019816
Vygotsky, L.F (1978). Mind in Society: The development of higher social processes.
Cambridge, MA: Harvard University Press.
Wentzel, K.R. (1999). Social-motivational processes and interpersonal relationships:
implications for understanding motivation at school. Journal of Educational
Psychology, 91, 76-97. doi: 10.1037//0022-0663.91.1.76
Woolfolk, A., Hughes, M., & Walker, V. (2008). Psychology in education. London, England:
Pearson Longman.
Wolters, C.A., Yu, S.L., & Pintrich, P.R. (1996). The relation between goal orientation and
students’ motivational beliefs and self-regulated learning. Learning and Individual
Differences, 8, 211-238. doi: 10.1016/S1041-6080(96)90015-1

20

